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ABSTRACT . , 

This six-week summer program assisted 245 young 
people; 151 men and 94 women, who were incarcerated at Rikers Island. 
It was designed to laaintain and/or improve their basic reading. and 
mathematics skills. In addition # guidance support services were 
extended for the six week summer program so that positive attitudes 
toward academic achievement could be^? reinforced . The basic 
instructional plan included a miniDiuin of one hour of intensive small 
group and individualized instruction in readi^; and mathematics 
interspersed with activities in arts and/or crafts for a three and 
joii^e-JiaJi-Jioux--^chx>ol-da-y^-^ie"Student& in ungraded 

classes with a teacher-pupil ration of 1:14. The CROFT (Reading) and 
BASE (Hath) criterion referenced tests were admiiiistered to determine 
student entry level skills and mastery of skill objectives. Results 
indicate. that 81.6% of the students mastered at least one 
instructi.onal objective in which they had previously shown 
def iciercy. the data presented reinforced the contention of many 
teachers that the six-week program was too short for the mastery 
teaching-learning model. Since the skills of many students were not 
known to the teachers^ a great deal of instructional time had. to be 
spent pre-testing or diagnosing student deficiencies, (Author/AM) 
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CHAPTER 1. THE PROGRAH 

The program was designed to assist the young men and 
women incarcerated at Rikers Island in. maintaining and/or 
improving their basic reading and mathematics skills* In 
addition, guidance support services for these students were 
extended for the six week summer program so that positive " 
attitudes toward academic achievement could be reinforced. 
The program was totally funded by Title I funds; all equip- 
ment and instructional materials, however, were supplied from 
an inventory-of supplies funded by tax levy monies. Speci- 
fically the prograip objective was as follows: "To help pu- 
pils achieve mastery of instructional objectives in reading 
and mathematics which they fail prior to instruction as 
measured by the CRCFT(Reading) and BASE(Mathematics) cri- 
terion referenced tests." 

The project was proposed to accomodate a population of 
200 young men and women, who wefre either se£:ying prison 
sentences or awaiting trial in the .bikers Island prison 
complex. Public S.chool 189X, within the Meh*s House of 
Detention, was to accept 120 male inmates. Public School 
233X, within the Correctional Institution for Wo-^n, was to 
serve 80 women through the project. The ii \nged in 

age from 16 to 21 years. Participation in thu program was 
voluntary on the part of the students and er "select ion from' 
these was made to attend instructional classes during their 
summer confinement. 

The men selected for the program i^cored between 2.0 

« ^ -1- ' 
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and 7*0 cn the Wide. Ranges Achievement Test(WRAT) ; the 
women scored between 2.0 and 8,5 on the .Adult Basic learning 
Examination( ABLE) ♦ The students were also screened by school 
and correctional officials for potentially violent behavior* 

Each eligible student was to receive 28 days of addi- 
tional instruction^ Although the instructional program^ 
scheduled in each setting varied, the basic plan included 
a minimum of one hour of intensive small group and indivi- 
dualized instruction in reading and mathematics interspersed 
with . activities in arts and/or crafts for a 3^ hour school 
day. The students were grouped in ungraded classes with a 
favorable -teacher-pupil ratio averaging l:14o The guidance 
counselor was on-call for consultation with students and 
teachers; teachers also provided students with individual 
help especial ly—in crisis "^sitru a irilDhs"* 

The project was operational from July 1, 1975 through 
August. 8, 1975* - 



CHAPTER 2. EVALUATIVE PR O CEDURES 

The three evaluation objectives^ are listed as follows: 

1. "To determine, as a result of participation in the program,, 
70 percent of the pupils- nasterr at least one instructional 
objective which prior to the program they did not master*" 

2. "To determine, as a result of participation in the pro- 
gram, the extent to which pupils demonstrate mastery; of instruc 
tional objectives*" 

3. "To determine the extent to which\ the program as actyally 

,^ - 

carried out, coincided with the program as described in the 

\^ 

Project Proposal." . 

During the first two days of the progVam, the reading 
and mathematics sko-lls of all the male participants at P 189X 
were measured with the Wide Range Achievement\Test ( WRAT) . 
The Adult Basic Learning Examination (ABLE) ha^been adminis- 
tered to the majority of female participants at *^ 233X during 
April, 1975 and the scores were utilized to determine student 
need for the program* Participants entering the program 
after the first week were administered the WRAT or ABLE 
depending on their site participation. \^ 

It should be noted that the proposal specified a garget 
population of 200 including 120 men and 80 women^ During 
the^six weeks in which the^p^ogram was"irr operation, 245 \ 
students, too'k part 151 men and 94 -women* \ 

After the WRAT wa^s administered to young men at P 189X\ 
they were placed in classes with others of relatively 'Compa-"\ 
rable skill defiQien^cy . Subsequently , the CROFTC Reading) and 
BA5E(Kath) criterion reference tests were administered to de- 
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termini!* entry level skills for the • participants • As instruc- 
tion progressed and students shcW^ed apparent acquisition of a 
skill, intermitteprl: mastery tests of the CROFT and BASE were given* 

The prografn at P 233X varied slightly from the above» 
The participants were able to select among various learning 
disciplines in which reading and math instruction were pro- 
vided, i.e., Cookinrg, Music, Art, Business or Survival Skill;s« 
Hence,, the composition of classes at P 233X was rapre hetero- 
geneous as to instructional need and skill deficiency. The 
CROFT and BASE criterion reference tests were administered 
to determine entry level skills of the women. Reading and 
mathematics instruction progressed in the various classes 
and during the last week of the program, mastery tests of the 
CROFT and BASE were given to measure the particular skills 
or objectives which the students had or had not mastered. 
Teachers at both sites recorded both passing(ma,stery) and 
failingC entry ) on pretests as well as passing(mastery) and . - 
failure( non-mastery ) on. post-tests . Thus 245 stu^ .nts were 
entered into the program through pre-testing with the CROFT 
and BASE criterion 'reference tests. The results of pre- and 
i ,c-tests were used to evaluate the first an^ second evalua- 
tion objectives through descriptive statistics and analysis. 

The evaluation of the third objective was accomplished 
through four half-day field visits. All but two of the 18 
teachers were observed during instruction. The teacher s-in- 
charge, the coj^selor and the two unobserved teachers were 

interviewed. Field visits were intermittent throughout the 

' ^ » . .. .. 

program. n 



CHAPTER 3. FINDINGS 

The first evaluation obj ective stated:. ' '*To deter- 
mine if, as a result of participation in the program, 70 . 
percent of^-the pupils master, at least one instructional 
objectivj which prior to the program they did not master.'* 
Analysis of the data concerning the number of instructional. 
Objectives m. <;tered after "instruction reveals that 200 
students of 245 or 81,6 percent , mastered at least one in- 
structipnal objective in-^ which they had previously shown 
def^iciency. ^ ^ 

TABLE 1 



Objectives Mastered by Students after Instruction 



Objectives Mastered 


•Number of Students 


Percent of Students 


One or More 
None' 


2C0 

•-45 • ■ 


81.6 
18.4 ^ 


Total 


245 • 

,1 ■ 


• = - 100.0 



The data, as summarized in Table 1, revealed that, of 
^ *'...,.-.' 
the 45 students not mastering at least one objective after 

■0 

instruction, (1) 18 did* not take any post-test; (2) 13 
were not entered for any instructional objective having 
mastered all skills measured in the ,pre-ttest , and (3) 14 
failed in attempts to demonstrate- any mastery of objectives. 
Of the 245 students, 214 were fully entered into instruction 
through pre-testing and 214 were measured for ^instructional 

** ' 

mastery_of entry level skills via post-testing. ' 

' 

The second evaluation objectiye stated: "To dete^- 
mine as a result of participation in the program, the 



8 



ERIC 



,-6- ■ ' 

extent to which pupils demonstrntecl mastery of instructional 
objectives*" Table 2 indicates the extent of noh-post- 
testing with the participants* Of the 245 students, 5b or 
nearly 23 percent, did not take a post-test for some instruc-r 
tional objective for which they had been entered* The ma- 
jority of these students left only one or two objectives 
^^^nmastered : 47 of the 56 had a-^monstr ated mastery of at 
least one instructional*- oJ^j^ctive -after instruction. 

TABLE 2 

Pupil Non-Kastery of Pre-Te'st and No Fosti-Test 



Number of Objectives 



Number of. Pupils 



Percent of 245 Pupils 



9 ■- 10 1 "0.41 

7-8 , 3 '1.22 

-5-6 ■ '' . 2 - 0.82 

3-4 ' 10 <• 4.08 

1-2 - ^40 16.33 



Total 56 22.86 



Reasons Vor students not being post-tested for certain 
objectives are some of the following: ^ 

1, Early discharge from the correctional institution and 
from the program. 

2. Court appearance or consultation with lawyer. 

3* Absence due to other correctional activities or in- 

/ 

stitutional discipline. ^ ^ 

4. Post-test not given to a particular student because 
of time constraints, or the majority of a c^.ass had 

.mastered the objective ca the pre-test. . 

5. Refusal by student. \' ^ 
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The data reinforces the contention of many teachers 
that the six-week program was. somewhat short for the mastery 
teaching-learning model, especially since the skills of many 
students^Were not known to the teachers.- Hence, much instruc-^ 
tional time had to be spent pre-testing or diagnosing stu- 
dent (Jeficiencies. FiIR Table. 30 (Appendix) indicates that. 
1307 objectives^ (about 5»3 objectives per student) were mas- 
tered by the participants prior' to instruction. Table 3 
reveals th^t nearly 46 p^cent of the students mastered more 
than 50 percent of the instructional obj ectives they attempted 
on the pre-'test, . 

TABtiE 3 ' 

t - - - • ,f - 

Pupil Mastery of Cbj ectives Prior to Instruction 



Percent of Mastery 



Number of Pupils 



Percent of Pupil's 



76 - 100% 
51 - 75% 
26 - 50% 
0 - 25% 



45 
67 
51 

82 



18.37 
27.34 
20.82 
33.47 



Total 



100.00 



Other staff members in the program accepted these same 
results, i.e., the high high degree of mastery of objectives 
prior to instruction, as a bonus for the students; passing 
the pre-tests demonstrated to students that they had, in- 
deed, mastered and possessed sdme very important mathematics 
and reading skills. 
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TABLE 4 



rupil Mastery by Objective as a Result of Instruction 



Instructional 
Objective 



Ratio of Number, of Pupils Achieving 
Mastery' to Number Attempting F.astery 



Percentage 
of Mastery 



1101 
1102 
1103 
1104 

'-i\105' 
1106 

.1107 
1108^ 

1109* 

1110 
1111 
1201 

1202 
1205 
1208 
1302 

1305* 

1306 
1307 
1601 

1602* 

1606 
1901 
1902^ 

2101 
2102 
2103 
2104 

2105" 
2106 
2107 
2201 

2203 
2401 
2402 
2403 

2404 
2406 
2408 
2409 

2413 



52/60 
80/93 
42/*72 
20/29 

4/4 ' 
19/26 
42/55 
34/47 • 

31/47 
31/59 

3/3 

1/1 

3/10 
10/22 

3/3 
14/26 

2/3 

2/C 

0/r 
1/1 

3/6 

5/13 

5/8 

4/20 

17/17 
13/13 

4/4 
2 7/2 7 , 

14/16 
11/11 

5/6 

4/4 

2/2 
22/31 
33/54 
21/25 

73/115' 
66/104 
12/16 
19/24 

■4/4 



86.7 
89.; 
58.4 ' 

69.0.. 

100.0 
73.-1 
76.4 
72.4 

66.0 
53.4 

100,0 
100.0 

30,0 
' 45.5 
100.0 

53.8 

66.7 
66.7 
0.0 
100.0 

50.0 
38.5 
62.5 
20.0 

100.0 
100.0 

100,0 
100.0 

' 87.5 
100.0 
83.^ 
100.0 

100.0 
71.0 
61.1 
84.0 

63.5 
63.5 
75.0 
79.2 

100.0 
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Table 4 indicates tKat 41 instructional objectives were 

entered and attempted by the target population and the areas 

in which the teachers, focused their irvathematics and reading 

instruction^ The bulk- of math instruction was apparently 

place^d on the mastery of objectives 1101 to 1103 eai^ ll06 

to 1110: these objective's include the math concepts of Equi- 

valence, Whale Numbers, Fr actions, the Real Numbers and the 

Operations of addition, subtraction, n^ltiplioation and^-di- 

vision* 'Reading instruction was focUsed toward overcoming 

deficieilcies with objective^ 2402 to 2406; These objectives 

included Comprehension Skills sufch>. a^s , Classifying, Inferences, 

Facts 'and Details, Following Directions and Main Ideas. Ge- 

nerally, if more than 40 students attempted an objective, 

the majority of instructor^ directed their students toward 

msLStery of that objective, - 

' TABLE 5 : ^ 

Number of Objectives Mastered by 'Pupil's after Instruction 



Number of Instructional 


Number of 


Percentage 


Objectives Mastered 


Pupils 


of Pupils 



None 

I- 2 
3-4 
5-6 
7 -'.8 
9 -10 

II- 12 
l'3.-14 



45 
69 
6Q 
48 
17 
2 
3 
1 



18.37 
28.16 
24.49 
,19.59 
6.94 
0.82 
1.22 
0.41 



Total 



245 



100.00 



' Table' 5 indicates the Clumber of instructional objectives 
from none to 13, mastered after instruction by the target 
students. Of the 200 students(81.6 percent) mastering at 
least one objective after ' instruction,' 69 or ,28 percent ■ , 

-■ ■ , 12- ' • - . 
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mastered 1 or 2 objectives; 60. or 24.5 percent mastered 3 



d 5 or 6 ot- 
ed after in~ 
uoximately three 



or 4 objectives; and 48 or 19*6 peri 
jectives. The mean number of ob 
struction by the 245 participant* 
(3.02) objectives per student. 

^ TABLE 6 

Percentage Levels of Mastery, Achieved by Pupils 



Objectives achieved 
fercent ot objectives attempted 



Number of 
' Pupils 



Percentage 
of Pupils 



90 -100% 
80 - 89% 
70 - 7^9% 
60 - 69% 
5U - 59% 
40 - 49% 
30 - 39% 
20 - 29% 
10 - 19% 
0 « 9% 



101 
27 
14 
25 
12 
2 
9 
6 
4 
45 



41.22 

11.02 
5.71 

10.21 
4.90 
0.82 
3.67 
2.45 
1.63 

18.37 



Total 



245 



100.00 



Table. 6 attempts to demonstrate the distribution of 
percentage of pupil mastery. It is to be noted that 179 of 

V 

200 students, mastering ^t least one objectK'e, mastered at 
least 50 percent or more of the objectives attempted^ It 
may be inferred tnat if the students have ^ learning skill 
designated and specified, they will more readily attempt to 
master that skill - and receive more_satisf action in doing so. 

The third evaluation objective stated: "To determine 
the ll^xtent to which the program, as actually carried out, 
coincided with the program as described in the Project Pro- 
posal*" The program implementation did parallel the Pro- 
gram Proposal in *#erms of (1) dates of operation, (2) the 
objectives, (3) the activities, and (-4) the instrumentation. 

13 
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The minor deviation from the proposal was in terms of the 
target population* Although the proposal specified a target 
group of 200, 245 students were admitted to instruction. 
It was impossible to accurately predicc tht popu- 
lation within a detention setting; it seems ontrary to 
the program objective to limit the number of students since 
doing so might withhold instruction to those needing it most. 
All volunteers fitting the guidelines were accepted as tar- 
get students. 

The staff lacked a teacher qualified to utilize drama- 
tics in teaching, as called for by the proposal. Late fun- 
ding prevented the imployment of such a teacher at P 189X. 
Hence all eleven teachers conducted classes in reading, 
writing activities and mathematics classes. At P 233X, of 
the seven te'Sichers involved in instructional program, five 
conducted classes; two teachers were utilised to provide 
individualized instructional attention and crisis interven- 
tion with the women. 

The facilities were generally adequate. However, thie 
pre- and post-testing materials were entirely inadequate 
causing unneeded loss of teacher time in making- up for the 
lack. Finally, the proposal made no provision for teacher 
training; the program based on a mastery teaching-learning 
model necessitated much new and additional preparation by 
teachers. Materials keyed to the instructional objectives 
were unavailable. At the P 189X site, teachers cooperated 
effectively in staff preparation for the program. .JTeachers 
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at P 233X worked more independently in preparing interesting 
lessons and materials^ A major criticism of the program 
involved the simplistic and elementary content of the CROFT 
which caused students undue d*> -^traction and wore away their 
motivation and patience ^ '^9* ^ number of the femal'j 

students refused or need.. .ncouragement in taking the 

reading pre- and post-tests. The teachers of both sites 
worked well at servicing the needs of their respective tar- 
get populations. 

RecoWtiendations of the Summer, 1974 evaluation study /. 
for the Rikers Island project wer^* the following: 

1. "This program should be recycled due to its success." 
This recommendation was accomplished. 

2. "...The development .of a scale or the employment of some 
existing instrument to reasure attitudinal change." Positive 
attitudinal change^, though desirable, was not a direct ob- 
jective of this project; hence, meosuraoient was not included. 

3. "An increase in the number of v-rounselors and an evalua- 
tion of their impact should be considered*" The counseling 
program was not expanded due to budget restrictions . 

4. "Vocational shops, such as building maintenance, should 
be operated.'' Vocational employment is available to both 
male and female inmates on an availability ba^is; these 

jobs were not, however , tied-in to the ongoing summer program. 

5. "Suggestions to one beginning a program center around 
planning prior to the start of the program." Prior planning 
was apparent; however, teachers again requested that they 
have major input in the design of a program. 

15 



CHAPTER 4. SUMMARY OF FINDINGS y CONCLUSIONS , AND RECOMMENDATIONS 

The first evaluation objective, concerning the mastery 
of at least one instructional objective after instruction 
by 70 perceni: of the pupils, was accomplished. Of 'the 245' . 
target pupils, 200 or 81 .,5 percent mastered at least one 
instructional /hich'they had pre^ ously sl.own 

deficiency. The second evaluation objective determined the 
extent to which pupils demonstrated mastery of irxstructional 
objectives* Students mastered anywhere fron one to 13 ob- 
jectives in the six week program; the average number of 
objectives mastered was approximately three per student » 

Although 41 different instructional objective's were at- 
tempted, students, and presumably teachers, foci^.-i d on eight 
mathematics obj ives and "../e reading objecti' Finally 
55 students or : 9 percent shcvred deficiency or or more 

objectives fv - - .Lch no post-test was given. Of e 56, 

47 had demonstr aned mastery of one or more other ojectives 
but had neglected to take one or more mastery tests. Of the ' 
200 students mastering one or more objectives, 179 succeeded 
with 50 percent or more of the objectives they attempted* 

Lastly, tho program implementation parallel^- d the Pro- 
gram Propcsr . Ince the evaluation objectives >'^re achieved 
to more than a r -isfactory degree, 'it is strongly recommen- 
ded that the p :ram be recycled 

Recommendations in redesigning the prpject are as fol- 
lows: 1, A guidance counselor is needed for each site; 
the guidance person stcould be one familiar with the popu- 
lation to be serviced. 16 

-13- 
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2. If criterion reference tests are to be utilized, the 
content of these tes':s should be appropriate for the target 
students to be serviced • 

3. A more varied program is necessary at F x89X including 
such activities as physical education , industrial arts, arts 
and crafts and the use of the library. 

4* More direct input of teaching staff is necessary^ in 

planning and organizing the p^^oject from its inception* 
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Summer Program ... on Rikers Island 
Function No, '09-61604 ■ 
ID criterion Referenced Test Results; In the table below, enter the requested i.iforraation about, criterion re- 
t e s u d to evaluate the effectiveness of short treatments (less than 60 hoars) n reading 
e.^ the instructional objective codes provided on pp,2-4 of the instruction ■ e 

^ 1 tho.e instructional objective ccdes.hich were addressed by the treatment an provi e sep ra te t 
each test used and each level tested. Use additional sheets if necessary. Record columns 2, 3 .^,nd 4 only 
those participants who coraple:ed botl tests. 




1/ inaicte th. c»ponent code used in previous secticnsoftfo report .sed to tecibo ""f ;\'"f 'J';"- 
5 0 e data for the foUo«i»g Er«ps separately; neglected (code as S , Beliaqueat (c de as D), Br hn .>! 
- c* t ra.a Handicapped (code as^H), Place the indicated code letter in the last col- to . ..U, tl,e , , 
subgroup evaluated, ^ . , ^' . ' 19 



I . , ' Summer Program ... on Rilcers Island 

Function No. 09-61604 

30. Criterion Referenced Test Results;,,, In the cable below, enter the requested information about criterion re- 
ferenced Cest -esults. used to- evaluate the effectiveness of short treatments (iess than 60 hours) in reading 
or mathematics. Use the instructional objective codes provided on pp. 2-4 of the instruction manual. Provide 
only those instructional objective codes which were addressed by the treatment and provide separate data for 
each test used and^e.ich level tested. Use additional sheets if necessary. Record in columns 2, 3 -^.nd 4 only 
those participants who completed both test,?. 



1/ Indicate the componenc code used in previous 
2/ Provide data for the following groups separa 















Pretest 
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Passing 1 


Failing 


1201 


toiius, Lines 
and Rays 


BASE 


1-7 


60916 


■ H 


n 
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1 
1 


i 

1 . 


0 


1202 


far an el it fer- 
Pendic, Lines 


BASE 


\ ^ f 


60916 


H ' 


JU 




.3 


1 


1205 ' 


Polygons 


BASE 


1-7 


60916 


H 


c 

32. 
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. 3 , 


1208 
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1 Hi / 
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» 0 


, 3' 


. 0 , 
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H 






0 - 




* 

1302 
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' 60916 ■ 


H 


A^ 




■ ■14 
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r 


1305 . 
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System 
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H' 


0 




? .. 


-1 - 


1306- 


Time & Date - 
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•1-7 


60916 


•H , 




— 3 — 


-^2 
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BASE' 
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. 60916 


H 


' 0 




. q" - 





,1601 
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actions of this report used to describe treatment and population, 

..^„. ..ly: Neglected' (code as N), Delinquent (code as D),^ Bilingu 1. 

code as B) and Handicapped" (code" as'Sjrnace the indicated code letter in, the last column to signiJy th. _ 
subgroup evaluated. ■ ' ,/ . . . ■ \ ^* 



' Summer 'Program.M' on Rikers Island 
■ Function No, 09-61504 ■ 

■nn-s; Tn the. table li , enter the requested information about criterion •re- 
' 'uate the effecti\ of sho- ,r'- ''nients (less than 60 hours) in reading 
.n-' objettive • ovided on pp,. -4 of the instriictlon manual, Provide. 
AC which 'wer. addressed by tho tr eatment and provide separate data for 
each test used and each level te:. ..d. Use additic^ial sheets if necessary. Record in columns 2, 3 ,^.nd 4 only 
those participants who completed hot! tests. ^ ' _ . 



30. Criterion Referenced Te';' 
ferenced test result 
or mathematics. Use 
only those instructional 
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1/ indicate the component coo. used in previous sections of this report used to describe treatment and popula ion. 

I d for'the following groups separately: Neglected'icode as N), Delinquent (code as D) rhngu 1 • 

code as B) and Handicapped (code as H). Place the indicated code, letter in the last column to signrfy th,._ . 

Subgroup evaluated* " ^ 



I ' Summer Program on Rikers Island 

I Function No, 09-61604 

30. Criterion Referenced Test Results; In the, table below, enter the requested information about criterion re- 
ferenced test results used to evaluate the effectiveness of short treatments (less than 60 hours) in' reading 
or mathematics. Use the instructional objective codes provided on pp;2-4 of the instruction manual. Provide 
only those instructional objective codes which were addressed by the treatment and provide separate data for 
each test used and each level tested. Use additional sheets if necessary. Record in columns 2, 3 ^.iid 4 'only 
those participants who completed both tests. 
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No. of 
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Facts and 
Details 
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Drawing 
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.1/ inaicace cne component toue usea in previous aetuiuus ui. uius iiji/uit uocu i.« -v^v.--- — - r-r 

2/ Provide data for the following groups separately; Neglected (code 'as N), Delinquent (code 'as D), Bilingual^ 

code as B) and Handicapped (code as H). Place the, indicated code letter in the Ust column Jo j.igni-fy-the 

subgroup evaluated. 



' ' ^ Summer Proqr.am oh Rikers tsland 

' \ * ' Fumrtion No* 09-61604^ " . 

Measures of growt."V> ob.ne r t han St. , :nd:!rcj j Mtni Tt^sLs • -s* ■ * 

31. ■ Thi s ■ ques t Ion is cieslgnefi to dcscriBe the- attainment of approved objectives' 
not normally associated with tneasaruuient 'by norm refe reu-ced ^st andar d ix.cd 
achievement tests." Such objectives u<s iia 1 1 y . dea 1 - wi th behavib^ that is 
indirectly observed'^ especially in the affective doinain, Fc>r ex^ample, a 
reduction in truancy^^ a .positive change in attlCude toward learning, a • ' 
reduction in disruptive behavior, an improved attitude toward self (as 
indicated by repealled interviews), etc,, are frequently held to be prerequisite" 
to the shift toward increased academic a-chir^vement by disadvantaged learners. 
Where 'yotir approved measurement device? do not lenu "hems/elves to reporting on / 
tables 265.27, 28, .or 2^ use any combination of items and report on separa'te f 
pages. Attach additional pag^s. if necessary. 



Comnonentr Code 



Activity Code 



8 



. 2 



Ob j ec t i ve Code 



8 



30 



Brief Description Resul ts O f pre«- _arijdU-pos1:- testing on a 
criterion refer^i^e^^ 
percent of pupils mastered at^ least one objective after instructidh* 



'Number of cases observed: 



Number of cases In treatment : } ' j 2 f 4 ]s _ J 
Pretreatment index of behavior (Specify scale used); Early diagnosis was 
Carried oi^t at p 189X witn the Wi<^ Range^ ^Achievement Test(WRAT) * _ •« 
and at F 233X with the Adul t Basld 'Learning Cy ^.m inat ion( ABLE) > 



Criterion of success: Passing -GROFT mastery test after - instruction 

w . - • , , - 

one . * " - ' 

on at/ least ^ deficient skill or objective^ v • ■ 

. ' ^> *•*..."' 

Was objective fully tnet? Yes ( X ( No | | If yes , • by what criteria do ypu 
- See Page 4 of Findings^-' ^ " . - 



_ . _ , — — — : — : — ' 

Comments : The evaluation design mandat^ed '^pre- arid pQSt-te3ting, b y ' : 

the CRQFTcriterion referenced test > ' The Analysis of the ^ 



results -uti -irl z e d " de Gcriptive stat i st ics. 



iiiimmer Program on Kikers Inland 

Function No. 09-61604 



MeasuifSfyf gro^'th o_liitM; ilian Standardized TpsLn 
31. 



This question is designed to dcscr ibe thr- at tninincnc of approved . obj 1 1 vc* s 
!)ot normally associated with inonsuremenL by norm reftM-ei.cod s land.nd i y,(.Hi 
achi c-ivement tests. Sucii objectives usually deal with behavior tiiat is 
indirectly observed, especially in the affective domain. For example, a ' 
reduction in truancy, a positive change in attitude toward learning., a 
reduction in disruptive behavior, an improved attitude toward self (as 
indicated by repeated interviews), etc., are frequently held to be prerequisite 
to the shift toward increased academic achievement by di sadvantagecl learners. 
Where your approved measurement devices do not lend themselves to reporting on 
tables 26. 27, 28, or 29, use any combination of items and report on separate 
pages. Attach additional pages if necessary. 



Component Coae 



Activity Code 



Objective Code 
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Brief Description The pre- and post-test results of the BASE \ 
^riterion reference test was utilized to measure ^-whether 70 ' 
percent of the students mastered at least" one objective a^fter^ 
instruction « -^'"'^^^ ^ " • < ^' ' " 



Number of cases observed : 



7- 



Number af^ cases InXtreatment 
P'T^etreatment index of behavior (Specify scale jised): Pr^-program diagnosi s. 
was carried out at 189X wit^ the ^t^Vide Range' Achievement TESt 
(WRAT) and at P 233X with the ADult Basic L e arning Examination 
(ABLE). ' 
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Criterion of success: Passing the BASE mastery test after instruc- 
tion on at least one deficient skill or objective*. 



VWas objective fully met? Yes j^^ | No ^ 
know?See 'Page 4 of Findings. 



by what criteria do you 



Comments: "^^^ evaluation d6isigi:i mandated pre- and' post-testing 
by the BASE(math) criterion ref.prence test. The - analysis 



-ofc i- hf^' rf=^.qn1f - c; I'lti lized descriptive statistics. , 



■ PRCGRAK ABSTRACT 
The six-week summer program assisted 245 young people — 
151 men at P 189X and 94 women at P 233X — incarcerated at 
Rikers Island in mc>intaining and/or improving their basic read- 
ing and math skills. The pedagogical plan included a minimum 
of one hour of intensive small group and individualized instruc 
tion interspersed with activities in arts and/or crafts for a 
3J^ hour, school day. At F 189X, the WRAT was administered 
.and men were placed in classes with others of relatively com- 
parable skil?. deficiency. At P 2 33X >thc women selected among 
various learning disciplines in which . reading and math' instruc- 
tion were provided. The CRCFT( Reading) and BASE(Kath)^ criteric 
referenced tests were administered both to determine entry 
level skills and mastery of skill objectives. ^ 

Concerning the first evaluation objective, 200 target 
pupils or 81.6 percent mastered at least one instructional ob- 
jective after .instruction. v;ith respect to the . second evalu- 
ation objective, the average number of objectives mastered 
was approximately three per student* . Cf the 200 students 
mastering one or more objectives, 179 succeeded with 50 per- 
cent or more of the objectives they attempted* Cf the 45 stu- 
^dents not mastering at least one obj ective , only 18 did not 
take any post-test, 13 were not entered for any instructional 
objective and 14 failed the post-t,ests. 

The program implement? ' ,llri Program Pro- 

posal, It is strongly r . -:hat the program be re- 

cycled. The positive results of the program can be traced 
mainly to the grouping of target students .at P 189X accor- 
ding to comparable ' skill ' deficiencies. 



